The picture storybooks have gone through a major transformation since their modern versions appeared in the 1950s i . Modern and postmodern picture story books "have a great potential with their flexibility, based on a great variety of picture-text interplay, a wide range of themes, richness of aims and functions" (Bobulová, et al., 2003, p. 88-89). In the online distance learning course, education will be carried out on the basis of interaction between the learner and material (stored and exchanged in Moodle Platform, for instance), and between other participants in the educational process, that is, the instructor and other learners. The advantage of teaching children's literature, especially picture story books, via E-learning platforms, is twofold: firstly, readers take their time to go through the reading materials and work on their own; secondly, it gives them space and time to prepare for the task assigned by the instructor appropriately and effectively by paying close attention to all the details, which, due to shortage of time allocated in face-to-face education (classroom environment) would be impossible. This paper presents not only advantages of such learning, but also sample tasks learners may encounter while participating in the online distance learning.
Introduction
Teaching picture story books in a classroom face to face can be quite demanding, since contemporary picture story books (and their equivalents, such as graphic novels or fused books) require readers' attention, close reading strategies and often prior knowledge about those reading strategies and literary techniques and devices which are necessary for the reader to understand and enjoy the picture book. The aim of this paper is to investigate the benefits of online learning for the students working with picture story books, which can be applied to a secondary or higher education. The online education can be carried out via a number of e-learning platforms. Our analysis and case studies will refer to the application of the use of picture story books in the subjects Children's literature, which is part of the university curriculum. Such course may be used in subjects offered at university level, which aim at improving reading, writing, and communication skills. In our environment we use Moodle in distance learning. Benková (2007) states that there are three overall objectives of blending learning: to increase learning impact, to increase students' satisfaction, and to reduce the total cost of education (p. 26) . It is the aspect of distance learning which makes it possible for such positive enhancement of education and improvement of students' motivation for learning. Benková (2007) further claims that "there are some basic aspects that should be taken into account when applying blended learning: things that student can do alone, and things that benefit from interaction." (p. 27) . It is important to bear in mind the possible shortcomings of online learning. As Straková (2014) observes, "the discomfort in the learning process in e-course may be due to students' tendency to confront other students or tutor in case they do not comprehend the task or materials" (p. 110). Moodle platform, for example, gives users space to interact by using chats rooms or communicate via emails. The course tutor should be prepared for such situations and gradually encourage the autonomy of the learner by creating comprehensive and clear materials and tasks and giving appropriate feedback. As most of the picture story books deal with sophisticated themes, often philosophical and scientific, the course instructor need to plan the course carefully. As Sepešiová (2016) emphasizes, "one of the most important things you need to do while planning is to identify your aims and objectives" (p. 39).
We will deal with activities that are exclusively carried out by students themselves without any interaction with other students or instructors. The focus of the first activity is based upon the significant feature of picture story books, that is, its narrativity. It is a well-known and obvious fact that all wordless picture story books "tell stories" through pictures. Especially pre-school learners enjoy "reading" such visually rendered narratives by retelling story and delving into creative activity. Most importantly, interpreting and making inferences is an important part of meaning-making in the process of reading any narrative, be it verbal or visual. In case of such picture story books as Shaun Tan's Lost Thing or David Wiesner's Flotsam or Tuesday, readers interpret the fictional world from a plethora of perspectives and get a number of clues to make inferences about characters, events, social aspects, or themes, and literary devices, such as symbols and motifs. Such complex and demanding reading is made possible by the very nature of postmodern and often hypertextual narratives such as Macaulay's Black and White or Wiesner's Flotsam. In order to analyse the picture story book and assign the task for the readers, it is vital to take into account the details of two (sometimes even more) successive pictures. We will analyse the way suspense, and other plot devices are used in the picture story books to make stories dramatic, but also trace the role of ambiguity and humour in the picture story books written and/or illustrated by Shaun Tan, David Wiesner, Jon Scieszka, and David Macaulay.
Theoretical background
Picture story books and wordless picture books are often grouped with other subgenres under the umbrella term picture book. The other types are concept books, toy books, alphabet books, and counting books. (Chen Chi-Fen, 2017) . The very sub-genre picture story books is further divided according to age-range into easy-to-read picture story books, picture story books for older readers, and graphic novels. This paper deals with those picture story books that are suitable for older readers, and also wordless picture books, which are by the very nature (specific concepts, themes used) suitable for students at higher level. However, we would not consider wordless picture book different from picture story books, because it has been proven that also wordless picture books tell stories (Serafini, 2014); Chen Shanshan (2015) speaks about "image narration" (p. 678). Serafini (2014) further concludes that "Wordless picture books may be better defined by what they do contain-visually rendered narratives-rather than what they do not contain." Jane Evans (2015) discusses the typology of picture books, taking into account the versatile types of picture books fusing various genres and media, and claims that some picture books can be classifies according to their "aesthetic qualities, implied audience, subject matter, and/or style". (p. 117). Evans gives such types of hybrid picture books a name -fusion books, the term which has not caught on yet in wide literary circles. This paper analyses activities which can be used as part of the course on Children's literature with the emphasis of the distance learning. We provide the activities with some of the most notable picture story books and wordless picture story books, whose authors won Caldecott medal (David Wiesner in 1992 (2011) states, "experimental forms, the play with words and forms, self-referential irony, and the questioning of ultimate meaning are not limited to adult work" (p. 33). Such materials enlarge the enjoyment and create a tighter bond between the text and the recipient. Reading skills, and the knowledge that comes with it, are accessed and improved in a playful and often mysterious way. Fang (1996) argues that "reader has to use their own imagination and judgement to predict and interpret what is going to happen." (p. 138). Moreover, as Knudsen-Lindauer (1988) demonstrates, "wordless picture books aid children in developing prereading skills: sequential thinking, the development of a sense of a story, inferential thinking, and predicting conclusions." (p. 137; In: Serafini, 2014) Making relevant interpretations and inferences Using picture story books it is important to make inferences to simply understand what is going on in the narrative and go on reading and enjoying reading/watching. As we have stated earlier, there are many types of inferences to be found in the narrative, some of which are applied by the readers instinctively and self-consciously. Other types of inference (e.g. causal inference, emotion of reader) may often require readers' "careful inspection," as Macaulay reminds us in the paratextual information the beginning of his picture storybook Black and White. There are many textual clues, which readers need to follow in order to proceed and make the meaning, often just for themselves. Such hypertextual strategy engages readers in the fictional world and creates a bond between themselves and the author, often opening space for multiple readings and diverse interpretations and perspectives. Reading metafictional non-linear picture storybooks "prepare students for critical explorations of other texts they encounter." (Martinez, Roser, & Harmon, 2009, p. 297) . The readers are presented with four separate stories, which they decided to read in traditional way -from left upper corner to right, each picture story in a successive order. The stories are chronological, linear, but at one point readers become puzzled when frames get broken. What readers encounter is a postmodern strategy by which the author/illustrator breaks the fourth wall by erasing the fictional boundaries and making the story worlds both merge and collapse. This literary technique has a profound consequence on the ultimate meaning of the narrative and meaning of partial elements on micro level (syntax, lexis, puns) and macro level of the story (themes, intertextual links, allusions, symbolism). Pattison (2017) argues that such technique is used to "add information, set up irony, create humour, or other purposes." Macaulay's metafictional picture book is to be read as a detective fiction, which is enhanced by one of the minor, but nonetheless important characters -a prisoner, who appears in most of the stories as an enigmatic persona, but also a clue to understanding events and themes, as well as a literary and syntactic/semantic device for maintaining coherent story. However, it is the pictures themselves break the fourth wall, which is clearly demonstrated by the collapse of the two story worlds (Picture 1). Readers are thus given guideline on how to make inference and interpret the story. (Macaulay, 1990) On the textual, and paratextual level, the picture story book serves to direct the readers to read the narrative in a particular, understand correct, way. The beginning of the picture story book contains what readers expect to find but frequently omit -that is the paratextual information such as the title, the name of the author, the publisher, and so on. This information is part of the diegetic world in which the reader takes an active role. The first page (Picture 2) contains the information -warning, which states that "careful inspection of both words and pictures is recommended.". The layout, text and images work together to invite the reader to successfully read and understand the story. Such playful arrangement of the basic components of narrative Macaulay draws readers' attention to the narrative to challenge their expectations. The title Black and White is written in red boldface, the information about the publisher is not written in horizontal way but a jumbled mixture of words. The picture reveals the story that will have continuation on the next page -someone has escaped from the prison. (Macaulay, 1990) By means of this playful and self-reflexive narrative Macaulay transgresses the borders of traditional narrative (mostly realistic picture books) and challenges the readers to actively participate on and unveil the meaning of the story. The questions that this narrative invites are: a) How shall we read the story? From left to right? From back to forth? b) How does ambiguity help understand the meaning of the story? Is there just one meaning to the story? c) How do we interpret the notion of time? Is the time of the story different from the time of the discourse? How do these two separate notions of time work together?
Figure 2 Escape from prison
In Wiesner's Flotsam, and Tuesday, the features of characters, especially their facial expressions, point at their emotional state, which creates dramatic irony throughout the entire narrative. By the process of inference, readers interpret the story in twofold way. One of the characters in the story (see the picture below) eats his dinner in the kitchen and appears surprised by the events happening outside (readers already know the frogs are invading the town, but none of the characters does). In order to accurately interpret the feelings and events in the pictures, readers need to be alert and realise none of the characters (except for other animals) is able to see the frogs. Most of the readers in the previous classes in which this picture book was discussed and analysed misinterpreted the events and claimed that the man actually could see the frogs from his window. Such interpretation is unconvincing because it does not fit with the other incidents and the basic premise of the story, which is built upon the mystery and suspense. Readers working alone need such interpretive output beforehand to fulfil the tasks given by the instructor. The tasks may involve retelling the story or writing essay. By using internet, such stories may be accompanied by audio-visual formats, as there are video renditions of Wiesner's Tuesday (released as a 13-minute-long animation, which was a part of 2004 Music and Animation Collection of Paul McCartney) and Shaun Tan's picture book The Lost Thing (an Oscar winning 15-minute animated short film, directed by Shan Tan himself).
Dramatizing the events (long-shots and close-ups with repetition)
One of the foregrounding effects is repetition.
ii In visual narrative we may observe the repetition of pictures or aspects of pictures with the same effect that is achieved in verbal narrative, that is, to create a dramatic effect. This is enhanced by the author's (and/or illustrator's) use of close-ups and long-shots (Picture 3) In the sequence of pictures readers' attention is diverted to the details of a little boy, who has had the film from the camera he finds on the beach developed. The images he sees create a suspense and mystery, and drive the plot further. The next photograph shows images from a surreal and fantastic world, which prompts readers to make inferences (albeit hasty and often false ones) about the meaning of the story. Figure 3 Discovering the truth (Wiesner, 2006) Such activity engages readers in the story. The clues only direct the readers' attention to details which are to be linked together. The meaning-making activity therefore lies within the readers practice. By analysing the sample image, the instructors will lead the students to evaluate the following incident and setting from the fictional (fantastic) world, the world from the photograph, the story within the story. The meaning of the overall picture story book will be the reading (viewing) strategy of the reader and his/her application of close reading, i.e. his/her careful attention while creating the meaning. This sample task will help students answer the key question and help answer follow-up questions regarding characterization, underlying themes, or literary devices. The questions the students are asked to answer are: a) How do you interpret the boy's participation in the process of creating magic by continuing the process of taking pictures of himself? b) What is the notion of time in this narrative? c) What perspectives are given in the story? Why? d) Does scientific research of the boy objectify his findings? e) How would you react if you found such a camera?
In case of Shaun Tan's Lost Thing, the themes are the result of the atmosphere created by the setting, the main character's behaviour, and surreal illustrations. Seemingly realistic setting reveals a dystopian society, possibly Australian setting, in which fantastic things happen. These fantastic characters (Picture 4) are taken by everyone as trivial things around us. They are the mixtures of rubbish (unused things that were once discarded) and parts of animals to give them anthropomorphic features. These things take on symbolic meaning as readers follow the character's journey, a mission to return the thing back where it belonged. What metaphorical implications the story has relies upon reader's attention to detail and creativity. Universal themes, such as friendship, environment, and mutual help abound in the narrative. Students are usually given open-ended tasks to provide their opinions on thematic issues. Figure 4 The lost thing is taken home. (Tan, 2000) There are activities which involve cooperation with other students. In Moodle platform the students need to send their responses to the given questions and the instructor redistributes the responses to other students, who write their own reviews and comments. This strategy gives students space for their own feedback and provides more opportunities for their own self-analysis. The instructor monitors and ultimately evaluates the comments. As Cimermanová states, "course designer and tutor are responsible for planning interactions and their realization. The tutor should be a really good manager to make learning learner-centered and not teacher-centered or materialcentered." (2012, p. 150) .
Intertextuality, humour, and gender issues
The last type of activities involves students' work with internet sources. The students work with the picture story book The True Story of the Three Little Pigs by Jon Scieszka and the original story. The idea behind this parody of traditional fairy tale is the reader's response, since the story expects the reader to be familiar with the pretext. The students identify the source of parody very quickly, but the story employs other linguistic and literary devices which are the source of humour but especially create a different perspective to characterisation, gender issues and stereotypes.
In the parodic rendition of traditional fairy tale, the readers are made to feel sympathy towards vicious wolf, and the innocent pigs turn out to be unhelpful. The whole story of a bad wolf is subverted, or, in the words of the narrator -the wolf himself, this is "the real story. I was framed." A similar strategy is employed in self-reflective and parodic retelling of traditional fairy tales, such as "Jack and the Beanstalk," Hans Christian Andersen's "The Ugly Duckling," or Brothers Grimm's "Rumpelstiltskin" iii in Jon Scieszka and Lane Smith's The Stinky Cheese Man. Jack, the narrator of the tale The Stinky Cheese Man, "engages readers in a multilayered skirmish complete with nonlinear, pasted-on word-pictures that set the fairy tale elements askew and require a high level of cognitive involvement from the reader." (Dresang, 2008, p. 47) . After reading the tales, the readers are exposed to a chain of intertextual chains of references and borrowings. The stories are not only playful in their content, but also inventive in their form. The readers learn about many possibilities of narrative, especially narrative layers, which are often transgressed by the self-conscious narrator. Just as in Macaulay's Black and White, also in Stinky Cheese and Man the narrator appears in the back cover, where paratextual information is included (Picture 5) and draws attention to the text and imagery to expose its own artificiality.
iv Figure 5 The narrator at the back of the book. (Scieszka, 1992) Such picture story books are often created with the intention of engaging readers into the active process of meaning-making. The authors often subvert the generic norms and provide multiple readings. Students often need to search the pretexts in order to engage themselves into the reading; therefore, in our course they are given the task to read or listen to traditional fairy tales, and a lecture on youtube.com which deals with parody, intertextuality and postmodern retelling (for example, by Aimee Shattock). The theoretical background to the study of intertextuality is helpful in essay analysis. Alternatively, as a point of comparison, the students read one of Angela Carter's short story from her collection of fairy tales titled The Bloody Chamber and Other Stories.
Conclusion
The aim of this paper was to provide some of activities teachers or course designers may implement into their online distance, or blended learning. The course we have intended this course for is Children's literature for university students, but is applicable for secondary education students, too. The learners of the course work with materials in various forms, such as lectures, literary texts, video lectures, and video animations. The topic of the course is teaching with picture story books and wordless picture books, both of which belong to a group of picture books. The decision to work with such challenging and sophisticated materials stems from their complex nature and topics aimed at higher education learners. We have found a number of benefits of online distance learning for the students working with picture story books, such as more time used while preparing for and fulfilling the tasks, or effective independent work in which the learner needs to focus on the reading material on his/her own. Teaching picture story books is demanding but creates a lot of space for fun and learning, as the picture story books engage readers/learners into the process of reading and meaning-making. Especially postmodern picture story books and wordless picture books provide different perspectives, teach learners various strategies of reading, inferring information and understanding texts, and offer multiple interpretations on such topics as ecology, psychology, philosophy, or gender issues, to name but a few.
